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Abstract 
The present study considered factors influencing teachers’ reporting of child sexual 
abuse (CSA). Conducted in three Australian jurisdictions with different reporting laws and 
policies, the study focused on teachers’ actual past and anticipated future reporting of CSA. 
A sample of 470 teachers within randomly selected rural and urban schools were surveyed, to 
identify training and experience; knowledge of reporting legislation and policy; attitudes; and 
reporting practices. Factors influencing actual past reporting and anticipated future reporting 
were identified using logistic regression modelling. This is the first study to simultaneously 
examine the effect of important influences in reporting practice using both retrospective and 
prospective approaches across jurisdictions with different reporting laws. Teachers who have 
actually reported CSA in the past are more likely have higher levels of policy knowledge, and 
hold more positive attitudes towards reporting CSA along three specific dimensions: 
commitment to the reporting role; confidence in the system’s effective response to their 
reporting; and they are more likely to be able to override their concerns about the 
consequences of their reporting. Teachers indicating intention to report hypothetical scenarios 
are more likely to hold reasonable grounds for suspecting CSA, to recognise that significant 
harm has been caused to the child, to know that their school policy requires a report, and to 
be able to override their concerns about the consequences of their reporting. 
Keywords: child sexual abuse, mandated reporting, mandatory reporting, teachers. 
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Introduction 
Teachers’ reporting of suspected child sexual abuse (CSA) is of interest to 
governments, legislators, policy makers, school authorities, families and children. Effective 
reporting is critical to well-functioning child protection systems and to minimise both failure 
to report and the making of unnecessary reports. Teachers are one of the professional groups 
most likely to report child maltreatment, including CSA. In the United States (US), annual 
data show that educational personnel consistently report approximately 16% of all reported 
maltreatment cases (US Department of Health and Human Services, 2010), and recent annual 
particularised data show that educational personnel made 11.2% of all substantiated reports 
of CSA in 2007 (US Department of Health and Human Services, 2009). In Canada, reports by 
school personnel comprise the single greatest proportion of all reported child maltreatment, 
making 24% of all reports (Public Health Agency of Canada, 2010), and it is plausible that 
this leading contribution to reporting in general also includes at least a substantial 
contribution to reporting of sexual abuse in particular. In Australia, data are not publicly 
available concerning the numbers and percentages of all referrals of suspected abuse by type 
of abuse, or the class of reporter. However, data does show that school personnel make 
11.9% of all investigated notifications to child protection services for all types of child 
maltreatment (Australian Institute of Health and Welfare, 2010), and it is reasonable to 
assume that Australian teachers make a similarly substantial proportion of all referrals for 
suspected CSA. Significant numbers of abused and neglected children have their lives altered 
by the detection and reporting interventions of teachers. 
Teachers’ reporting behaviours are difficult to study for several reasons. First, 
teachers encounter CSA at unpredictable frequencies, limiting the viability of prospective 
longitudinal study designs which would provide the strongest evidence of causes of their 
FACTORS INFLUENCING TEACHERS’ REPORTING OF CHILD SEXUAL ABUSE  4 
4 
 
reporting behaviours over time (Walsh, Goebbels, & Nicholson, 2012). Second, teachers 
participation in research tends to be confined to projects concerned with immediate core 
curriculum issues due to perceived pressures on schools with respect to public accountability, 
high-stakes testing, accelerated pace of change, and work intensification (see for example 
Hargreaves & Shirley, 2009). Third and similarly, school administrators are more likely to 
prefer their school’s participation in research that they perceive is providing practical benefits 
to their school, aligns with the school’s academic goals, is not burdensome, does not take 
place at busy times, and is not sensitive or controversial (Befort, Lynch, James, Carroll, 
Nollen, & Davis, 2008). 
As a result, two methodologies have been commonly used in research into teachers 
reporting of CSA (Goebbels, Nicholson, Walsh, & De Vries, 2008). To explore actual 
histories of reporting, research has used retrospective studies, where teachers are asked to 
remember their previous encounters with cases, and to indicate how they responded at the 
time. These designs are sensitive as they ask individuals to report on behaviour that may have 
been stressful or, in the case of failure to report, may have been illegal. To explore 
anticipated reporting or reporting intention, research has used case scenarios or vignettes, in 
which teachers are presented with hypothetical cases, varying on key characteristics, and are 
asked to indicate how they would respond to each case. These designs may appear less 
controversial and may provide implicit learning opportunities for staff. Both methods have 
limitations. With retrospective studies, it is unclear as to the extent to which teachers’ may be 
subject to faulty recall, oversimplification, and rationalisation (commonly referred to as 
memory bias). With scenarios, it is unclear as to what extent teachers’ reporting behaviours, 
in reality, correspond with their stated reactions to hypothetical scenarios. Scenarios may also 
be subject to hypothetical bias, where a respondent inaccurately states their response because 
of the hypothetical nature of the case. Further, responses may be subject to social desirability 
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biases where they feel pressure to respond in a particular way given the sensitive nature of the 
topic. 
The present study employed both methods with one teacher cohort to examine their 
actual past reporting practice, their anticipated future reporting practice, and the factors 
influencing both categories of reporting. It also investigates differential methodological 
effects of measuring reporting practice in two ways: using historical recall and responses to 
scenarios. 
Literature on teachers’ reporting practice 
The empirical literature has identified several factors that appear to influence 
teachers’ reporting of child abuse and neglect to statutory authorities (child protection 
services, or police). These factors can be categorised into three broad ecological domains: 
characteristics of the case; characteristics of the teachers; and characteristics of the context 
(Warner & Hansen, 1994). In terms of case characteristics, reporting is more likely when 
maltreatment is observable, severe, and physical in nature and/or there has been direct 
disclosure by the child (Crenshaw, Crenshaw, & Lichtenberg, 1995; O’Toole, Webster, 
O’Toole, & Lucal, 1999; Zellman, 1990a). With respect to teacher characteristics, studies 
have yielded conflicting results. Both positive and negative associations have been found for 
gender (Crenshaw et al., 1995; Kenny, 2001, 2004; O’Toole et al., 1999), length of teaching 
tenure (Crenshaw et al., 1995; Kenny, 2001; O’Toole et al., 1999), knowledge of reporting 
duties (Abrahams, Casey, & Daro, 1992; Beck et al., 1994; Hinson & Fossey, 2000; Kenny, 
2001, 2004; Walsh et al., 2008), and training (Kenny, 2004; Hawkins & McCallum, 2001; 
Walsh et al., 2008). However, positive associations have been found consistently for attitudes 
towards reporting (Crenshaw et al., 1995; O’Toole et al., 1999), desire to adhere to 
mandatory reporting laws (Crenshaw et al., 1995; Zellman, 1990a; Walsh et al., 2008), 
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perceived advantages of reporting (Zellman & Bell, 1990), and having action plans for 
reporting (Goebbels et al., 2008). For contextual characteristics, studies have identified 
negligible effects for school-based environmental factors (see for example Walsh et al., 
2008). 
Importantly, however, most research on teachers’ reporting of child maltreatment is 
not specific to their reporting of CSA. Instead, it focuses more generally on their reporting of 
all forms of child maltreatment (i.e. physical abuse, emotional abuse, neglect, and sexual 
abuse). Hence, knowledge about teachers’ reporting of CSA in particular is limited by study 
design, since few studies have focused on correlates of teachers’ reporting of CSA as distinct 
from other forms of child maltreatment. This gap is important because for several reasons, 
teachers’ reporting of CSA may well be qualitatively different from their reporting of other 
forms of child maltreatment. First, CSA has a different aetiology from other forms of child 
maltreatment, tending, for example, to involve older female children, and to be inflicted by 
persons known to the child but who may not be the child’s parent or primary caregiver 
(Putnam, 2003; Ronan, Canoy, & Burke, 2009). Second, CSA is always a criminal act 
(Mathews, 2011) whereas many instances of other maltreatment are not criminal. Third, and 
related to the first two reasons, the response which may be expected from child protection 
services and/or law enforcement agencies to a report of suspected CSA may be very different 
from that of a report of another maltreatment type such as neglect, which is more likely to 
warrant a method of differential response, rather than an investigation. Fourth, CSA may be 
seen by teachers as more sensitive than other forms of maltreatment, and may, therefore, be 
treated differently in detection and reporting. 
The present study 
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The present study had two aims. First, we aimed to extend understanding of 
professionals’ reporting practice by identifying factors associated with teachers’ actual past 
and anticipated future reporting of child sexual abuse in three Australian jurisdictions with 
different reporting laws and school policies. Second, we aimed to extend methodological 
knowledge by comparing correlates of reporting practice measured in two different ways: via 
historical recall (i.e. actual past reporting) and by responses to scenarios (i.e. anticipated 
future reporting). 
Method 
Design 
Data were drawn from the cross-sectional survey component of an Australian study 
known as Teachers Reporting Child Sexual Abuse: Towards Evidence-based Reform of Law, 
Policy and Practice funded by the Australian Research Council. The overall study 
investigated teachers’ reporting of CSA in jurisdictions with different CSA reporting 
obligations for teachers. Australia has eight state and territory jurisdictions, each of which has 
developed distinct child protection laws (Mathews & Kenny, 2008). For this study, three of 
these jurisdictions were purposively selected because the different legislation in each 
jurisdiction placed teachers under different legislative reporting duties. Although key 
differences between the jurisdictions and the educational sectors within jurisdictions have 
been detailed elsewhere (Mathews, Cronan, Walsh, Farrell, & Butler, 2008; Mathews, Walsh, 
Rassafiani, Butler, & Farrell, 2009), for the purpose of this analysis, a brief conceptual 
description is warranted. At one end of the spectrum was New South Wales, which had a 
strong reporting duty requiring teachers to report any reasonable suspicion that a child had 
been, was being, or was at risk of being, sexually abused. At the other end of the spectrum 
was Western Australia, which, at the time of the study, had no legislative reporting duty. 
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Three quarters of the way along the spectrum, close to the Western Australian position, was 
Queensland, which, at the time of the study, had a uniquely restricted duty requiring teachers 
to report suspected CSA only where the suspected perpetrator was a school employee, and 
applied this duty only to cases of suspected current abuse (not to risk of future abuse). It can 
be noted that teachers within all three states were employed within government or non-
government school sectors, with each sector having educational authority policies about the 
reporting of child maltreatment. In some sectors, educational policy supported legislative 
reporting duties, while in others it extended a nonexistent or weak legislative duty. Broadly 
speaking, despite minor differences, teachers in all three states were required by educational 
policy to report all cases of suspected child sexual abuse via the school principal to statutory 
authorities. 
<Insert Figure1 here> 
Research ethics 
The study was approved by the Queensland University of Technology Human 
Research Ethics Committee (Approval Number 0700000298). Approval of the research was 
also sought from 20 separate government and non-government school authorities. All granted 
approval except for the New South Wales Department of Education. 
Sample 
As the New South Wales Department of Education (the government schools 
authority) declined involvement, the sample was recruited from government and non-
government schools in five sectors across three States as follows: (i) New South Wales non-
government schools (NSW-NGS); (ii) Queensland government schools (Q-GS); (iii) 
Queensland non-government schools (Q-NGS); (iv) Western Australian government schools 
(WA-GS); and (v) Western Australian non-government schools (WA-NGS). 
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Data were collected in the 2008 academic school year. A proportionate random 
sample of government and non-government primary (elementary) schools for children aged 
5–12 years1, stratified across rural and urban areas in the three states were invited to 
participate. School principals provided consent for their school’s participation and teachers 
were recruited as volunteer respondents via convenience sampling at their schools. 
Procedure 
Survey packages were mailed to a contact person at each participating school. Contact 
personnel distributed a copy of the TRQ to each teacher working at the school. Anonymously 
completed questionnaires were returned in a prepaid envelope. Four hundred and seventy 
(470) completed questionnaires were returned, representing an overall return rate of 55.3%. 
Table 1 displays frequencies, distribution and return rates for each participating sector. 
<Insert Table 1 here> 
Instrument 
The Teacher Reporting Questionnaire (TRQ) was developed by the investigators as a 
self-administered survey with eight sections collecting information about teachers’: (i) 
demographics (5 items); (ii) workplace role (4 items); (iii) education and training (4 items); 
(iv) CSA reporting history (5 items); (v) attitudes to reporting CSA (21 items); (vi) 
knowledge of CSA reporting duty under school policy (9 items); (vii) knowledge of CSA 
reporting duty under legislation (12 items); and (viii) responses to 6 CSA scenarios (7 items 
                                                 
1 Primary (elementary) schools were chosen as the target of this study because the age of onset of child sexual 
abuse corresponds with children in this age group (Anderson, Martin, Mullen, Romans, & Herbison, 1993; 
Dinwiddie et al., 2000; Finkelhor, Hotaling, Lewis, & Smith, 1990; Fleming, 1997). 
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each)2. The TRQ underwent preliminary testing in a five-stage validation process (Walsh, 
Rassafiani, Mathews, Farrell, & Butler, 2010). 
Analytical model 
The study used logistic regression modelling (LRM) to determine factors associated 
with (i) teachers’ actual past reporting of CSA, and (ii) teachers’ anticipated future reporting 
of CSA. Logistic regression is an appropriate analytic technique for use in studies where the 
dependent variable is binary (or dichotomous) and the independent variables are continuous 
and/or categorical. Logistic regression is used to estimate the likelihood (expressed as the 
odds ratio and 95 percent confidence interval) that a particular teacher with a particular 
constellation of variable values will (i) report actually having notified at least one case of 
CSA in the past, and (ii) indicate propensity to report a hypothetical case of CSA described in 
a written scenario. Because the dependent variables consisted of two possible values (‘report 
yes’/’report no’), data were analysed using binomial logistic regression with ‘report yes’ as 
the reference category. All variables were entered into the models simultaneously. 
Measures 
Dependent variables 
Actual past reporting. Past (retrospective) reporting was defined as teachers’ 
responses to a single question in TRQ section (iv), asking: Have you ever reported child 
sexual abuse? Responses were coded as ‘yes’ or ‘no’, creating a binary outcome variable. 
Anticipated future reporting. In TRQ section (viii), teachers were presented with CSA 
scenarios (see Appendix). Scenario scripts were informed by: (i) previous empirical research 
                                                 
2 The TRQ was developed for this study based on previous research on professionals’ reporting practice (see for 
example Crenshaw, Crenshaw, & Lichtenberg, 1995; Goebbels, Nicholson, Walsh, & DeVries, 2008; Hawkins 
& McCallum, 2001; Kenny, 2001, 2004; Fraser, Mathews, Walsh, Chen, & Dunne, 2008; Walsh, Bridgstock, 
Farrell, Rassafiani, & Schweitzer, 2008; Zellman, 1990). 
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using scenarios (Crenshaw, Crenshaw, & Lichtenberg, 1995; Hawkins & McCallum, 2001; 
Kenny, 2001; Zellman, 1990a); (ii) literature on the indicators of CSA (e.g. Besharov, 1990); 
(iii) systemic thresholds for reporting; and (iv) consultation with school child protection 
officers to identify typical examples. Scenarios 1 and 4 had very clear indicators of CSA that 
should have been reported by a reasonably knowledgeable teacher. Scenarios 2 and 5 had less 
clear indicators of CSA, but still contained sufficiently clear detail of CSA meaning they 
should have been reported by a reasonably knowledgeable teacher. Scenarios 3 and 6 (which 
were excluded from the analysis for the present study) had no clear indicators of CSA, 
containing developmentally normal childhood behaviour and benign conduct by a caregiver: 
these cases should not have been reported by a reasonably knowledgeable teacher. Future 
(prospective) reporting was defined as teachers’ responses to the scenario question: Would 
you report this case? Responses to this item were coded as ‘yes’ or ‘no’, creating a binary 
outcome variable. 
Independent variables 
To determine factors associated with teachers’ actual past reporting practice, nine 
independent variables were used: sector; training history; training in the past 12 months; 
attitudes towards reporting CSA (commitment, confidence, concerns – as explained below); 
policy knowledge; teaching experience; and gender. Variables were included based on their 
empirical or theoretical link to teachers’ child maltreatment reporting practice in the existing 
literature. 
Sector. The sector in which the teacher worked at the time of TRQ completion was 
categorised as: NSW-GS, Q-GS, Q-NGS, WA-GS, or WA-NGS. Sector rather than school 
was used as a covariate, because in the jurisdictions studied, educational policy was 
institutionalised at sector level rather than school level. It was not feasible, therefore, to 
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consider smaller units of aggregation or to address the nesting of teachers within schools. 
Indeed, in previous research by Walsh and others (2008), which used multilevel analysis of 
case, teacher, and school-level variables in only one sector, school-level variables were found 
to account for only 5–8% of the variation in teachers’ detection and reporting practice. 
Training history. Teachers indicated if they had received pre-service and/or in-service 
training related to CSA. Four reporting history categories were derived: no training; only pre-
service training; only in-service training; and both pre-service and in-service training. 
Training in the past 12 months. Teachers indicated if they had attended in-service 
child protection training in the past 12 months. Responses were categorised as yes/no. 
Attitudes towards reporting CSA. The 14-item Teacher Reporting Attitude Scale 
(Child Sexual Abuse) (TRAS-CSA) were used. Responses were given on a 5-point Likert-
type scale (1=strongly agree to 5=strongly disagree) (see Walsh et al., 2012 in press). Items 
were positively and negatively worded. Positively worded items were reverse-coded so that 
higher scores represented more positive attitudes. The measure’s three subscales were used as 
separate variables. The commitment subscale comprised six items concerned with aspects of 
teachers’ attitudes relating their commitment to and comprehension of their professional role 
and responsibilities as reporters (α=0.77). The confidence subscale comprised three items 
related to teachers’ confidence in the child protection system to respond effectively to their 
reporting (α=0.62). The concern subscale consisted of five items related to teachers’ concerns 
about the consequences of their reporting (α=0.66) (Walsh et al., in press). The three 
subscales were used as continuous variables. 
Policy knowledge. Teachers answered a series of multiple-choice items asking about 
their knowledge of the duty under education policy to report CSA. There was one correct 
answer for each item. Correct answers were summed for an overall policy knowledge score. 
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Three reporting policy knowledge categories were derived from this score: low (2 standard 
deviations below the mean); moderate (1 standard deviation above the mean); and high (2 
standard deviations above the mean). 
Teaching experience. Teachers indicated the total number of years they had worked as 
a teacher or school staff member. Three experience categories were derived: early career 
teachers (1–5 years experience); mid career teachers (6–15 years experience); and late career 
teachers (with 16 or more years experience). 
Gender. Teachers indicated if they were male or female and were categorised as such. 
Anticipated future reporting. To determine factors associated with teachers’ 
anticipated future reporting practice, thirteen independent variables were used, including the 
nine variables above. Three additional variables were extracted from the scenario responses: 
reasonable grounds for suspecting CSA; significant harm caused to the child; and policy 
requires a report. One further variable was also added: reporting history. 
Reasonable grounds for suspecting CSA. In response to the scenarios, teachers were 
asked: ‘Do you think you have reasonable grounds for suspecting sexual abuse has 
occurred?’ Response categories were yes/no/unsure. 
Significant harm caused to the child. In response to the scenarios, teachers were 
asked: ‘Do you think significant harm has been caused, or is likely to be caused to the child’s 
physical, psychological or emotional wellbeing?’ Response categories were yes/no/unsure. 
Policy requires a report. In response to the scenarios, teachers were asked: ‘Does 
your [school] policy require you to report this?’ Response categories were yes/no/unsure. 
Reporting history. Teachers indicated if they had ever reported a case of CSA. 
Response categories were yes/no. 
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Data analysis 
Models were estimated in SPSS Statistics 17.0.1 (SPSS Inc, 2008). The conventional 
Type 1 error rate (p<.05) and 95 percent confidence intervals were used. By default, SPSS 
applies listwise deletion of missing values, therefore, only cases with non-missing values for 
the dependent as well as all independent variables were used in the analysis (Field, 2009). 
Model parameters were estimated using the maximum likelihood method. Logistic regression 
diagnostics were used to test for violations of assumptions, detection of outliers, high 
leverage points, and influential observations. Scatter plots and index plots were examined. 
After the model was satisfactorily specified, estimated coefficients and standard errors were 
inspected to ascertain multicolinearity between the independent variables. The Variance 
Inflation Factors (VIF) were assessed. All were below 2.5 indicating no serious concerns with 
multicolinearity (Tabachnick & Fidell, 2007). The Hosmer-Lemeshow goodness of fit index 
was used for assessing the significance of the models. Nagelkerke’s R2 was used to evaluate 
the usefulness of the model (percent of variance explained) in predicting teachers’ actual past 
and anticipated future reporting practice. 
Results 
As shown in Table 1, the sample comprised respondents from five sectors. Tables 2 
and 3 provide sample characteristics (n=470) primarily as descriptive statistics for the study’s 
independent variables but also to provide comparative background statistics on the 
participants to establish representativeness. The majority of respondents were female (84.2%) 
with a mean age of 42.4 years (Range=21–66; SD=10.7) reflecting the gender and age 
profiles of the Australian primary-teaching workforce. In 2007, 80.2% of all full-time 
equivalent teachers in primary schools were female (Australian Bureau of Statistics, 2008), 
and mean ages of primary teachers were 42.3 years in Queensland (Department of Education, 
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Training and the Arts, 2008) and 43.8 years in Western Australia (Department of Education 
and Training, 2008). No comparative data was available for New South Wales. 
<Insert Table 2 & Table 3 here> 
As shown in Tables 2 and 3, this was an experienced sample, with only 19% being 
early career teachers with 1–5 years experience. Seventy-three percent of the respondents had 
a 3- or 4-year undergraduate degree (Diploma or Bachelor), and less than 10% had obtained a 
Masters-level qualification. Respondents were mainly classroom teachers working with 
children in lower primary school (grades P–3) (47%) and upper primary school (grades 4–7) 
(22.9%). A substantial proportion (26.5%) had received no training at all about CSA. The 
remainder had engaged in different types and combinations of training: 44% had received 
only in-service training; 19.4% had received both pre- and in-service training; and 9.7% had 
received only pre-service training. The majority (80.4%) had no training in the past 12 
months. Levels of policy knowledge varied from low (56.0%), through moderate (15.5%) to 
high (28.5%). 
In terms of actual past reporting, 24.1% of teachers had reported at least one case of 
CSA during their teaching career. 
In terms of anticipated future reporting, as shown in pooled responses to the four 
scenarios, each of which should have been reported by a reasonably knowledgeable teacher, 
respondents indicated they would report 85.5% of these cases. In 72.5% of these cases, 
teachers felt they had reasonable grounds for suspecting CSA, and in 80.5% of instances they 
believed significant harm had been caused or was being caused to the child. However, in only 
64.3% of instances did teachers indicate awareness that educational policy required them to 
report. 
Actual past reporting 
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Table 4 displays the results of the logistic regression analysis for teachers’ actual past 
reporting as measured by their self-report of having notified as least one case of CSA. The 
model’s χ2 is significant (Wald χ 2(8) = 106.39, p = 0.000). Nagelkerke’s R2 was 0.211, 
indicating the usefulness of the model in predicting the teachers’ actual past reporting. 
Four variables were statistically significant in this model (p < 0.05). First, teachers 
with high levels of policy knowledge had twice the odds (OR=2.039 [1.15–3.63], p=0.015) of 
having reported CSA than teachers with low policy knowledge levels. Second, late-career 
teachers (with 16 or more years teaching experience) and mid-career teachers (6–15 years 
teaching experience) were nine times (OR=9.11 [3.44–24.16], p=0.00) and three times 
(OR=3.238 [1.21–8.66], p=0.019) more likely, respectively, to have reported CSA than early-
career teachers. Third, regarding attitudes towards reporting CSA, for every additional one 
point increase on the commitment subscale and concerns subscale, teachers had an 88% 
(OR=1.88 [1.01–3.49], p=0.045) and 72% (OR=1.717 [1.14–2.58], p=0.009) greater odds, 
respectively, of having reported CSA. Fourth, in contrast, for every additional one point 
increase on the confidence subscale, teachers had an almost 60% reduced odds (OR=0.591 
[0.41–0.85], p=0.005) of having reported. 
Although not statistically significant, owing to the spectrum-like conceptualisation of 
reporting duties in this study, it is contextually important that teachers from Queensland and 
Western Australian sectors had a lower likelihood than teachers from New South Wales to 
have reported CSA. Similarly, although the coefficients for the training categories were not 
statistically significant, the odds ratios were noteworthy, indicating that teachers with 
different types of training were 11–74% more likely to have reported CSA than those without 
training. 
<Insert Table 4 here> 
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Anticipated future reporting 
Table 5 displays the results of the logistic regression analysis for teachers’ anticipated 
future reporting as measured by their propensity to report a hypothetical case of CSA 
described in a written scenario. The model’s χ2 is significant (Wald χ 2(8)=686.73, p=0.000) 
and the fit is very good. The Nagelkerke’s R2 was also 0.632, indicating the usefulness of the 
model in predicting the teachers’ anticipated future reporting. Approximately 63% of the 
variance in teachers’ decisions to report the scenarios was predicted by this model. 
Four predictors emerged as statistically significant predictors of reporting CSA from 
the study variables (p < 0.05). First, teachers who did not believe or were unsure there were 
reasonable grounds for suspecting CSA in a scenario were significantly less likely to indicate 
an intention to report than those who did believe there were reasonable grounds for 
suspecting CSA. Second, teachers who did not recognise or were unsure that significant harm 
had been caused to the child were significantly less likely to indicate an intention to report 
than those who recognised significant harm. Third, teachers who thought they were not 
required by school policy to report such cases, or who were unsure if they were so required, 
were significantly less likely to indicate an intention to report than those who knew school 
policy required them to report. Fourth, attitudinally, for every additional point on the 
concerns subscale, teachers had a 47% greater odds (OR=1.472 [1.02–2.12], p=0.038) of 
indicating an intention to report the case described in the scenario. 
<Insert Table 5 here> 
Discussion 
The findings of this study make several important contributions to knowledge that 
have implications both for understanding teachers’ reporting of CSA in practice, and for the 
conduct of future research. 
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Actual past reporting rates 
As far as we are aware, our study is the first to document rates of teachers’ actual past 
reporting of CSA using teacher self-report data. Our results show that approximately one-
quarter (24.1%) of teachers had reported at least one case of CSA during their teaching 
tenure. It is not possible to compare this result to other research, as previous studies on 
teachers’ reporting practice differ in two important ways: they ask teachers about their reports 
of different (or all) types of maltreatment; and they ask teachers to provide data on their 
reporting within different time frames. For example: 
 Abrahams et al. (1992) asked how often teachers had reported suspected child 
abuse and neglect (74% had suspected child abuse or neglect and, of these, 90% 
had reported). 
 Beck et al. (1994) asked teachers whether they had reported any child abuse cases 
in the past 12 months (15% had reported). 
 Kenny (2001, 2004) asked teachers if they had ever made a report of abuse to 
Child Protection Services (27% and 25% respectively, had made at least one 
report). 
 Goebbels et al. (2008) asked teachers if they had ever reported child abuse or 
neglect, and if they had reported in the past 12 months (80.7% and 39.5% 
respectively, had reported at least once). 
 Hinson and Fossey (1998) asked teachers if they had suspected that one or more 
of their students had been seriously harmed, either physically or mentally, by a 
parent or guardian within the past three school years (75% had reported within 
this period). 
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This catalogue of different approaches reveals an inherent incommensurability of 
findings. In other words, there is no comparable evidence about teachers’ reporting practices 
regarding CSA as a discrete form of abuse. In turn, it highlights the need for more nuanced 
studies of teachers’ reporting practice that are germane to maltreatment subtypes, and that can 
distinguish career-long reporting rates from annual and other reporting rates. This point will 
be further discussed in our recommendations for future research below. 
Knowing rates at which teachers report CSA is important for policymaking and 
training purposes. Awareness of reporting rates assists policymakers to recognise and assess 
the contribution made by teachers to prevention of CSA. Assessment of reporting patterns 
within and across jurisdictions enables researchers to identify trends that may indicate 
extremes in reporting practices. For example, if it were found that an unusually high 
proportion of teachers had reported CSA in a jurisdiction or region, this may indicate a high 
incidence of CSA in the area and effective detection and reporting, or it may suggest 
hypersensitive reporting of cases which do not warrant a report. Similarly, if it were found 
that an unusually low proportion of teachers had reported, this may indicate an unusually low 
incidence of CSA in the area, or significant failure to report and lack of engagement with 
reporting duties. From a training perspective, teachers may be more likely to engage with 
child protection training if made aware of the likelihood of encountering CSA, and of the 
significant contribution their reports make. 
Anticipated future reporting rates 
Our results show that, in over four-fifths (85.6%) of hypothetical cases, teachers 
would report a case that should be reported. It is difficult to compare this result with previous 
research, as other studies have published hypothetical rates of reporting child maltreatment 
broadly rather than for CSA specifically, or they have used idiosyncratic methods including 
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variations in the types of scenarios, the nature of questions asked, response items, and 
measurement scales. For example: 
 Beck, Ogloff and Corbishley  (1994) presented teachers with four vignettes of 
child maltreatment: physical abuse, emotional abuse, sexual abuse, and neglect. 
Teachers were asked to rate their degree of certainty that maltreatment was 
occurring and their tendency to report (the sexual abuse vignette was most likely 
to be reported, receiving a mean rating of 6.45 on a 7-point scale). 
 Crenshaw et al. (1995) used five scenarios, one of which depicted CSA. Teachers 
were asked to rate their degree of suspicion that the student was a victim of 
neglect/abuse, and to rate their tendency to report the situation as a case of 
neglect/abuse (16.1% of the sample were certain the child had been sexually 
abused, 69.6% thought the child may have been sexually abused, and 77.0% 
would report). 
 Kenny (2001) gave teachers two hypothetical situations of CSA along with a 
multi-choice list of six descriptive response options (26% and 11% of teachers 
sampled indicated they would report the cases). 
 O’Toole et al. (1999) presented teachers with a random sample of 24 computer-
generated child abuse vignettes describing potential cases of physical abuse, 
emotional abuse and sexual abuse (mean scores for recognition and reporting were 
6.276 and 5.568 on a 10-point scale, respectively; rates for CSA were not 
reported). 
 Zellman (1990a) offered teachers five vignettes from a set of 12 core vignettes 
including four cases of neglect, three of physical abuse, and five of sexual abuse. 
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Teachers were asked to rate, on four- and five-point scales: the seriousness of the 
incident; the degree to which the incident constituted abuse/neglect; requirement 
by law to report; the impact of a report on the child; the impact of a report on the 
family; and their likelihood of reporting (mean likelihood of reporting across all 
vignettes was 68 on a 100-point scale, and for the sexual abuse vignettes was 83 
on the same scale. Seriousness, and requirement to report, were also each rated as 
83). 
From this eclectic list of approaches, it is possible to glean that CSA is often 
considered by teachers as more serious and more reportable than other forms of child 
maltreatment and that, when recognised, it is likely to be reported. However, it is impossible 
to make meaningful comparisons across studies, contexts, and time, because of the different 
ways in which reporting rates are measured and expressed. This problem must be addressed 
in future research as we suggest below. 
Comparing and contrasting predictors of actual past reporting and anticipated future 
reporting 
This study has revealed a different array of factors influencing actual past reporting 
and anticipated future reporting. Only Kenny’s (2001) study similarly evaluated teachers’ 
reporting practice. Importantly, Kenny (2001) found that teachers’ responses to vignettes 
were inconsistent with their actual reporting record. Our findings extend on this work by 
identifying multiple factors contributing to reporting behaviour measured in two different 
ways. This was enabled by our use of multivariate analysis, which allowed simultaneous 
consideration of factors potentially influencing reporting practice. Here we overview the 
factors for each, and provide a comparative discussion of three of the most salient findings. 
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Significant predictors of actual past reporting were experience, levels of policy 
knowledge, and three specific attitude dimensions: commitment to the reporting role; 
confidence in the system’s effective response to their reporting; and concerns about the 
consequences of their reporting. Significant predictors of anticipated future reporting were 
having reasonable grounds for suspecting CSA, recognising that significant harm had been 
caused to the child, knowing that school policy required a report, and only one attitude 
dimension: concerns about the consequences of their reporting. 
Three salient findings merit discussion. First, regarding the influence of experience on 
reporting practice, our research showed teaching experience was a positive predictor for 
actual past reporting, but not for anticipated future reporting. Previous research is similarly 
mixed on the influence of experience in relation to reporting for child maltreatment generally, 
with some research finding experienced teachers were more likely to report (Kenny 2001; 
O’Toole et al., 1999; Walsh et al., 2008), and other research finding no relationship 
(Crenshaw et al., 1995; Kenny, 2004; Webster, O’Toole, O’Toole, & Lucal, 2005). Our 
research suggests that experience and actual past reporting practice are closely linked. 
Logically, it confirms that the longer teachers are in the job, the more likely they are to have 
encountered CSA. In contrast, for anticipated future reporting, experience was not associated 
with reporting tendency. This suggests that in hypothetical cases, respondents may focus 
more on the here-and-now features of the case and the requirements of their reporting duties. 
This is a desirable outcome, since it would be hoped that a knowledgeable teacher, when 
presented with a scenario of CSA, would be able to identify it as such and to indicate an 
intention to report it, regardless of the nature and length of their professional experience. 
Second, teachers’ attitudes towards reporting CSA are important. The sole attitude 
dimension that emerged as influential for both actual past reporting, and anticipated future 
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reporting, was concerns about the consequences of their reporting. The results of our study 
show that although teachers may hold concerns about the consequences of their CSA reports 
(as represented in our research by statements such as: I would be apprehensive to report child 
sexual abuse for fear of family/community retaliation, and Teachers who report child sexual 
abuse that is unsubstantiated can get into trouble), this does not always impede their 
reporting either in actual past practice or in anticipated future practice. Previous research 
provides us with mixed findings in this regard. Studies that have examined correlates of 
failure to report child maltreatment generally have found such concerns are influential, but 
perhaps not strongly so. For example, Beck and colleagues (1994) found that 40% of 
Canadian teachers who failed to report suspected child abuse and neglect in the past year 
believed their report would produce negative consequences for the child or family. In 
Zellman’s (1990b) US study, less than 20% of professionals (including teachers) indicated 
they had failed to report in the past because of concerns about consequences such as 
treatment disruption or family upset. In research using vignettes, Zellman (1990a) found that 
although teachers held concerns about the consequences of their reports, that is, whether the 
report would benefit the child or the child’s family, these worries were less strongly related to 
their intention to report the hypothetical cases than factors such as the seriousness of the 
abuse, and what the law required of them in these instances. Our research, which is confined 
to the context of CSA, shows that teachers are able to override their concerns about the 
consequences of their reports, and hence still protect children by fulfilling their role in 
reporting their suspicions. This provides important knowledge that can be used in training. 
Although teachers’ concerns about the consequences of reporting must be acknowledged, 
they can be reassured about the impact of their reporting by providing data and case studies 
about report outcomes in cases of CSA in particular as distinct from other forms of child 
maltreatment. They can also be reminded of the protections and immunities provided to them 
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by legislation, and of the duty requiring only a reasonable suspicion of abuse, not certainty of 
abuse. 
Third, a higher overall level of policy knowledge was identified as a facilitator of 
teachers’ actual past reporting. As well, knowing specifically that school policy required a 
report was a determining factor for anticipated future reporting. Again, previous research 
provides challenges with regards to the direct comparability of results with ours. No previous 
studies have measured specific policy knowledge in the comprehensive way we did, using a 
factual knowledge scale. Previous studies have tapped similar types of knowledge (usually 
termed procedural knowledge) and have been conducted in jurisdictions with reporting laws. 
For example, Kenny (2004) found that teachers who had made a child abuse report in the past 
had higher mean scores on a knowledge of reporting procedures measure. Zellman (1990a) 
found the strongest influence on teachers’ hypothetical reporting intention was knowledge of 
what the law required of them in abuse-specific instances. Goebbels et al. (2008) found that 
teachers who had consistently reported in the past had higher scores on an “action plans” 
measure (p. 945) which included items relating to information seeking about correct reporting 
procedures. Our results are consistent with these findings. Hence, it seems reasonable to 
assume that the presence of policy knowledge is a positive influence on reporting practice 
and intention. The failure to report because of inadequate familiarity with reporting policy 
seems reprehensible because it places children at risk of continued victimisation, and may 
also place school authorities at risk of legal liability (Butler, Mathews, Farrell, & Walsh, 
2009). Thus, knowledge of and compliance with policy-based reporting duties is crucial for 
child protection and for school authorities. 
Limitations 
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This study has limitations arising from sampling issues and relating to generalisability 
of the study’s findings. It is possible that this sample is not representative of the population 
from which it is drawn. Because of the voluntary nature of participation by schools and 
teachers, respondents may have been more sensitive to, interested in, or knowledgeable about 
CSA and/or CSA reporting than non-respondents. It was not possible to compare respondents 
and non-respondents on criteria that would determine representativeness, for example, on 
measures of policy knowledge or training history. However, this problem is mitigated by the 
resemblance of the sample to the Australian primary teaching workforce. Further, the study 
sampled primary school teachers, meaning results cannot be generalised to teachers in other 
types of employment such as kindergartens, secondary schools, or special education facilities. 
Accordingly, the research should be replicated with a broader range of teachers and with true 
randomised cross-jurisdictional or national samples. This is extremely difficult to achieve in 
Australia as teachers can only be recruited as participants via their governing authorities 
and/or schools, and invitations to participate in such research can therefore be rejected at 
system, school and individual teacher levels. Importantly, this study was limited by the New 
South Wales Department of Education and Training, the largest schools authority in 
Australia, declining to participate. 
There are limitations common to the use of cross-sectional designs in general, and 
statistical regression techniques in particular. Conceptually, the analysis can only ascertain 
relationships between outcome and predictor variables and cannot identify underlying 
causality. Evidence of associations must be interpreted carefully because there is potential for 
reverse causality in which, for example, teachers who have reported CSA in the past and/or 
who report more often, may develop more policy knowledge, rather than this knowledge 
preceding reporting. Menard (2002) suggests this situation as typical of early-stage study of a 
phenomenon when theories have not been developed to predict the phenomenon and only 
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partial explanations exist. Although the data presented here make a useful contribution to 
theory development, results must be regarded as tentative and inconclusive (Menard, 2002) 
until they are replicated with analogous teacher samples. 
Both methods used in this study to assess teachers’ CSA reporting practice, historical 
recall (i.e. actual past reporting) and responses to scenarios (i.e. anticipated future 
reporting), have strengths and limitations. Retrospective questioning about reporting raises 
the possibility of memory bias, and presents a risk to respondents who may reveal illegal 
activity (e.g. failure to report according to law or educational policy). This is, however, 
mitigated by the use of non-identifiable data collection (Mangione & Van Ness, 2009). 
Prospective studies using vignettes cannot completely capture the complexity and dynamism 
of reality (Hughes & Huby, 2002) but are thought to produce more valid results than 
individuals’ accounts of actual practice (Taylor, 2006). Further, both methods may be subject 
to social desirability biases. 
Research recommendations 
In seeking to advance the study of teachers’ reporting of CSA, we make two key 
recommendations for future research. Both relate to the need for clear definitions, more 
precise measurement, and greater rigour in reporting research findings. 
First is the need for greater differentiation of reporting behaviours germane to 
maltreatment subtypes. This means teasing apart CSA reporting specifically, from child 
maltreatment reporting generally. There are strong reasons to consider reporting of CSA 
separately from reporting of other maltreatment types, because of its qualitative differences 
from other maltreatment subtypes: it has a different aetiology than other forms of child 
maltreatment; it is most clearly and consistently a criminal act requiring intervention by law 
enforcement authorities as well as social services; and law enforcement and child protection 
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service responses may be very different from those of other forms of maltreatment. 
Therefore, it is plausible that CSA may be seen by reporters as different from and more 
serious than many or even most cases of physical abuse, emotional abuse or neglect, and as a 
consequence it may be treated differently by reporters in detection and reporting. It is 
problematic to treat reporting behaviour for all subtypes of maltreatment as a homogenous 
activity when there appear to be good reasons to discriminate reporting practices, and 
influences on that reporting, for specific maltreatment subtypes. As our research shows, this 
is especially important in the case of CSA. In the design of future studies, researchers must 
carefully define the type of maltreatment under scrutiny and better differentiate reporting 
practices for different maltreatment subtypes. Knowledge generated from such data will be 
less ambiguous and more readily applied to enhance reporting practice. 
Second is the need for greater precision in the definition and measurement of 
reporting behaviour. In previous research, teachers’ reporting behaviour has been measured 
via historical recall and via responses to hypothetical scenarios. In practice, these two 
different approaches may tap qualitatively different aspects of reporting behaviour because, 
as our research shows, the approaches introduce a temporal dimension. When reporting 
behaviour is measured by historical recall, it is tapping actual past reporting, whereas when 
reporting behaviour is measured using responses to hypothetical scenarios, it is tapping 
anticipated future reporting. Both approaches are important and useful for different purposes. 
However, it is problematic to assume both approaches tap identical behaviour and that the 
influences on one apply to the other. To better understand teachers’ reporting practice, 
researchers must focus on using conceptually clear definitions, more precise measurement 
instruments, and greater rigour in presenting research findings. Such research can generate 
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knowledge to enhance training programs for teachers so they can meet their reporting 
responsibilities and effectively intervene to protect children when needed. 
Conclusion 
This study aimed to extend what is known about teachers’ reporting of CSA by using 
two different methods to measure teachers’ reporting practice, and to model factors 
influencing teachers’ actual past and anticipated future reporting of CSA. The findings 
provide empirical evidence that can be used to drive theory and practice in the field of 
professionals’ statutory child protection reporting. One of the most important findings is the 
slightly different, yet contextually significant, constellation of predictors obtained when 
teachers’ reporting practice was measured in two ways: via historical recall (for actual past 
reporting), and via their responses to hypothetical scenarios (for anticipated future reporting). 
We used multivariate approaches to data analysis which, as noted by Crenshaw and 
colleagues (1995), allow researchers to conceptualise reporters not simply as a group of 
respondents, but as representative of a constellation of factors that lead to reporting. Our 
research shows that teachers who have actually reported CSA in the past are more likely to 
have higher levels of policy knowledge, and hold more positive attitudes towards reporting 
CSA along three specific dimensions: commitment to the reporting role; confidence in the 
system’s effective response to their reporting; and they are more likely to be able to override 
their concerns about the consequences of their reporting. Teachers who we anticipate will 
report in the future are more likely to hold reasonable grounds for suspecting CSA, recognise 
that significant harm has been caused to the child, know that their school policy requires a 
report, and be able to override their concerns about the consequences of their reporting. 
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Figure 1: Strength of the teacher’s legislative duty to report child maltreatment in the three 
jurisdictions purposively selected for this study. The duty is conceptualised on a continuum 
from strong to weak. 
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Table 1 
TRQ surveys sent, surveys returned and response rate, by sector 
State Sector Surveys sent Surveys returned Response rate 
NSW NSW-NGS 154 84 54.5%
Qld Q-GS 241 121 50.2%
Q-NGS 200 123 61.5%
WA WA-GS 166 83 50.0%
WA-NGS 89 59 66.3%
Total 850 470 55.3%
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Table 2 
Sample descriptive statistics: categorical variables 
Sample characteristic 
(categorical items) 
Frequency 
(n) 
Percentage 
(%)
Gender   
 Female 394 84.2
 Male 74 15.8
 Total 468 100.0
Experience   
 Early career (1–5 years) 88 19.0
 Mid career (6–15 years) 140 30.2
 Late career (16+ years) 236 50.9
 Total 464 100.0
Qualifications   
 Diploma/Bachelor 342 73.2
 Graduate Diploma 75 16.1
 Masters 46 9.9
 Other 4 0.9
 Total 467 100.0
Current position   
 Teacher grades P–3 220 47.0
 Teacher grades 4–7 107 22.9
 Principal/Deputy 59 12.6
 Specialist teacher 58 12.4
 Substitute teacher/other 19 4.1
 Counsellor/Chaplain 5 1.1
 Total 468 100.0
Sector   
 NSW-NGS 84 17.9
 Q-GS 121 25.7
 Q-NGS 123 26.2
 WA-GS 83 17.7
 WA-NGS 59 12.6
 Total 470 100.0
CSA training history   
 No training 123 26.5
 Both in- and pre-service 90 19.4
 Only pre-service 45 9.7
 Only in-service 206 44.4
 Total 464 100.0
CSA training in the past 12 months   
 Yes 92 19.6
 No 378 80.4
 Total 470 100.0
Policy knowledge   
 Low 263 56.0
 Moderate 73 15.5
 High 134 28.5
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Have you ever reported child 
sexual abuse? (Reporting history)   
 Yes 113 24.1
 No 355 75.9
 Total  468 100.0
Scenarios   
Would you report this case?   
 Yes 1492 85.6
 No 251 14.4
 Total 1743 100.0
Reasonable grounds for suspecting 
CSA   
 Yes 1292 72.5
 No 182 10.2
 Unsure 307 17.2
 Total 1781 100.0
Significant harm caused to the 
child   
 Yes 1435 80.5
 No 51 2.9
 Unsure 296 16.6
 Total 1782 100.0
Policy requires a report   
 Yes 1142 64.3
 No 125 7.0
 Unsure 508 28.6
 Total 1775 100.0
 
Table 3 
Sample descriptive statistics: continuous variables 
Sample characteristic 
(continuous items) Frequency (n) Mean SD Range
Age in years 458 42.43 10.708 21–66
Attitude towards reporting CSA  
Attitude: Commitment 470 4.49 0.413 3.2–5.0
Attitude: Confidence 470 3.34 0.672 1.0–5.0
Attitude: Concern 470 3.32 0.691 1.0–5.0
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Table 4 
Logistic regression: Factors influencing teachers’ actual past reporting (self-report) 
Predictor  B Wald 
X2 
p Odds Ratio  
(95% Confidence 
Interval) 
Sector      
 NSW-NGS 
(Ref) 
    
 Q-GS -0.299 0.659 0.417 0.741 (0.36 – 1.53) 
 Q-NGS -0.123 0.111 0.739 0.885 (0.43 – 1.82) 
 WA-GS -0.028 0.005 0.945 0.973 (0.44 – 2.15) 
 WA-NGS -0.201 0.169 0.681 0.818 (0.31 – 2.14) 
Training history      
 No training 
(ref) 
    
 Both in- and 
pre-service 
0.406 0.933 0.334 1.501 (0.66 – 3.42) 
 Only pre-
service 
0.551 1.207 0.272 1.735 (0.65 – 4.64) 
 Only in-
service 
0.110 0.091 0.763 1.117 (0.54 – 2.29) 
Training in past 12 
months 
 0.195 0.365 0.546 1.215 (0.65 – 2.29) 
Attitude: Commitment  0.631 4.017 0.045* 1.880 (1.01 – 3.49) 
Attitude: Confidence  -0.527 7.898 0.005* 0.591 (0.41 – 0.85) 
Attitude: Concerns  0.540 6.766 0.009* 1.717 (1.14 – 2.58) 
Policy knowledge      
 Low (Ref)     
 Moderate 0.512 2.179 0.140 1.669 (0.85 – 3.30) 
 High 0.713 5.894 0.015* 2.039 (1.15 – 3.63) 
Teaching experience      
 1–5 years 
(Ref) 
    
 6–15 years 1.175 5.483 0.019* 3.238 (1.21 – 8.66) 
 16+ years 2.210 19.734 0.000* 9.114 (3.44 – 24.16) 
      
Gender  0.096 0.088 0.766 1.101 (0.59 – 2.07) 
Constant  -4.265 15.094 0.000 0.002 
R2 0.211     
*=P<0.05 
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Table 5 
Logistic regression: Factors associated with teachers’ anticipated future reporting 
(vignettes) 
Predictor  B Wald X2 p Odds Ratio  
(95% Confidence 
Interval) 
Reasonable grounds for 
suspecting CSA? 
     
 Yes (ref)     
 No -2.376 52.053 0.000* 0.093 (0.05 – 0.18) 
 Unsure -2.169 52.075 0.000* 0.114 (0.06 – 0.21) 
Significant harm caused 
to the child?      
 Yes (ref)     
 No -1.559 8.346 0.004* 0.210 (0.07 – 0.61) 
 Unsure -0.746 10.005 0.002* 0.474 (0.30 – 0.75) 
Policy requires a report?      
 Yes (ref)     
 No -4.009 84.681 0.000* 0.018 (0.01 – 0.04) 
 Unsure -2.345 42.964 0.000* 0.096 (0.05 – 0.19) 
Sector      
 NSW-NGS 
(Ref) 
    
 Q-GS 0.514 2.048 0.152 1.672 (0.83 – 3.38) 
 Q-NGS 0.178 0.281 0.596 1.195 (0.62 – 2.30) 
 WA-GS 0.133 0.125 0.724 1.143 (0.55 – 2.40) 
 WA-NGS 0.461 1.268 0.260 1.585 (0.71 – 3.54) 
Training history      
 No training 
(ref) 
    
 Both in- and 
pre-service 0.152 0.191 0.662 1.164 (0.59 – 2.30) 
 Only pre-
service 0.353 0.677 0.411 1.423 (0.614 – 3.29) 
 Only in-
service -0.188 0.437 0.509 0.829 (0.47 – 1.45) 
Training in past 12 
months 
 -0.422 1.844 0.174 0.655 (0.36 – 1.21) 
Attitude: Commitment  0.216 0.624 0.430 1.241 (0.73 – 2.12) 
Attitude: Confidence  0.150 0.580 0.446 1.161 (0.79 – 1.71) 
Attitude: Concerns  0.387 4.325 0.038* 1.472 (1.02 – 2.12) 
Policy knowledge      
 Low (Ref)     
 Moderate -0.389 1.431 0.232 0.678 (0.36 – 1.28) 
 High 0.185 0.356 0.551 1.203 (0.66 – 2.21) 
      
Teaching experience      
 1–5 years 
(Ref) 
    
 6–15years 0.219 0.538 0.463 1.245 (0.69 – 2.23) 
 16+ years -0.155 0.269 0.604 0.856 (0.48 – 1.54) 
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Gender  0.236 0.713 0.398 1.266 (0.73 – 2.19) 
Previously reported 
CSA 
 -0.163 0.312 0.576 0.849 (0.48 – 1.51) 
Constant  2.308 2.192 0.139 10.054 
R2 0.63     
*=P<0.05 
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Appendix (Scenarios) 
Scenario 1: An 11-year-old boy in your class is usually well behaved, completes homework 
consistently and performs well academically. However, he has been behaving in an out-of-
character way for several weeks. He has been misbehaving in class, often arrives at school 
without having done his homework, and his grades have plummeted. During a quiet period, 
he tells you that for some weeks a neighbourhood acquaintance of his parents has been 
showing him pornography on the internet after school, and that while they looked at the 
pornography the man would touch the boy’s private parts and his own. 
Scenario 2: A 10-year-old girl in your class who is usually sociable and cheerful has 
gradually become withdrawn over the last term. She has twice even been in physical 
confrontations with classmates, which is out of character for her. At physical education (PE) 
class, which she has always participated in with relish, she has become unwilling to change 
into her PE clothes, and has claimed to be sick. Her school work, which had always been 
above average, has slipped and she seems to have trouble concentrating in class. On three 
occasions near the end of the school day, she has cried and has told you she does not want to 
go home until 5pm when her Mum gets home from work – she asks to stay at school until 
that time and offers to help you with jobs. You know that her stepfather is unemployed and is 
at home all day. 
Scenario 3 (excluded from analysis). 
Scenario 4: An eight-year-old girl in your class, with whom you have a good rapport, tells 
you that her father has been touching her private parts and making her ‘do things’. You do 
not know her parents very well, although from what you have seen, the mother is passive and 
distant, and the father is, if anything, overprotective. They have two other daughters younger 
than the girl in your class. The girl has been withdrawn and sombre for the past several 
weeks, which is not usual for her. 
Scenario 5: A nine-year-old girl in your class has become socially withdrawn and unwilling 
to participate in activities in class or playtime. The quality of her schoolwork has deteriorated 
steadily over several months. She complains regularly of stomach ache (which is 
unexplained) and various other aches and pains (e.g. headaches) which also are unexplained. 
You know that her parents have divorced, and that the girl lives with her mother but stays at 
her father’s house every Wednesday and every second weekend. During a private talk with 
you, she says she does not like staying with her father, and you have noticed her anxiety and 
fearfulness is particularly strong around the times she stays with him; on several occasions 
she has become extremely distressed just before being picked up by her father. She tells you 
that she would not go to her father’s house except that her younger five-year-old sister needs 
her to look after her: she says that she is the only one who can protect her. 
Scenario 6 (excluded from analysis). 
 
